Information on Testing and Exit Exams
Past work of the Board


January 2015. The Board adopted a position statement on assessments. This is the current
position of record. It provides guidance to OSPI to perform the technical work to help the Board
identify graduation scores on the Smarter Balanced assessments and alternatives.
o Position statement on assessments:
http://www.sbe.wa.gov/documents/BoardMeetings/2015/Jan/ExhibitA_PositionStatementon
Assessments.pdf



August 2015. The Board adopted graduation scores on the Smarter Balanced Assessments. The
memo contains a summary of the Board’s work on assessments up until then, as well as a
discussion of the context for setting the graduation scores.
o Board packet info:
http://www.sbe.wa.gov/documents/BoardMeetings/2015/August/01_GradScoresMemo.pdf



November, 2015. The Board engaged in a discussion of assessments and exit exams, as part of
the discussion of the Board’s legislative priorities.
o Board packet info:
http://www.sbe.wa.gov/documents/BoardMeetings/2015/Nov/03_Assessments.pdf
o Staff presentation:
https://prezi.com/8las8tzffy71/assessment-system/
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What does the research say about the relationship between high school exit exams and student
achievement, graduation rates, and postsecondary outcomes?
Summary: There is little evidence that exit exams have a positive effect on student achievement or that
they have a significant impact on graduation rates. There is evidence that students who barely fail an
exit exam have worse postsecondary outcomes than students who barely pass, and that negative effects
of exit exams, or repeated test-taking to pass an exit exam are larger for black students and English
language learners.
Below are citations and key findings of the studies reviewed. Sources were identified through the
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Black, S. E., Cortes, K. E., & Lincove, J. A. (2016). Efficacy versus equity: What happens when states
tinker with college admissions in a race-blind era? Educational Evaluation & Policy Analysis, 38(2),
336–363. This study found that adding SAT/ACT or high school exit exam criteria to a rank-based
admissions policy significantly decreases enrollment among minorities and other groups, while inducing
only minimal gains in college GPA and four-year graduation rates.
Caves, K., & Balestra, S. (2014). The impact of high school exit exams on graduation rates and
achievement. The authors found that introducing a high school exit exam has an overall positive effect

on graduation rates, but found no effects for achievement, possibly due to the lack of meaningful crossstate achievement data in the time period studied.
Clark, D., & See, E. (2011). The impact of tougher education standards: Evidence from Florida.
Economics of Education Review, 30(6), 1123–1135. This paper investigates the impacts of an increase in
the exit exam standard in Florida. The results show that this increase did not correlate with reductions in
high school graduation rates.
Hemelt, S. W., & Marcotte, D. E. (2013). High school exit exams and dropout in an era of increased
accountability. Journal of Policy Analysis and Management, 32(2), 323–349. This study found that exit
exams increase dropout rates for students in grade 12, with especially large effects for African American
students. Dropout effects are larger in states that do not provide alternate pathways to receive a
diploma or alternative credentials for students that cannot pass exit exams.
Holme, J. J., Richards, M. P., Jimerson, J. B., & Cohen, R. W. (2010). Assessing the effects of high school
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